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	NAME:
	
	REG NO:
	


	Title of Module


	Choice

	Supporting Inclusion of Children with Autistic Spectrum Disorders (ASD) in Mainstream Education


	

	Literacy Acquisition for Bilingual Learners


	

	Philosophy with Children


	

	Children, Creativity and Computers


	

	The Education of Looked After Children


	

	Working with Families and the Community


	

	Enterprising and Entrepreneurial Learning in Primary Schools


	

	Creativity in Teaching and Learning


	

	International Education:  Perspectives on Curriculum and Policy 


	


Where an options form has not been received the student will be allocated to an option module by the course team.
Supporting Inclusion of Children with Autistic Spectrum Disorders (ASD) in Mainstream Education

 Timetable:
Semester 2: Tuesday afternoons and Wednesday mornings
‘Martian in the Playground’, Clare Sainsbury; ‘Anthropologist on Mars’, Temple Grandin. These are just two book titles written by authors with autism.

Autism is a pervasive developmental disorder which results in unequal development of different forms of intelligence. Many individuals with an Autism Spectrum Disorder (ASD) are in no way less intelligent than other people, but they have a different kind of intelligence which often focuses well on the academic whilst being poorly attuned to the personal and social domains. 

In mainstream educational settings this different thinking and relating style can cause considerable stress and place otherwise able pupils at a serious disadvantage in relation to their teachers and peers. It is recognised that these pupils’ profiles are highly individual and education must often be person-centred. A key ingredient of successful inclusion is a knowledgeable staff, which understands the individual thinking and learning styles of their pupils. 

Fundamental to the achievement of a fully inclusive curriculum is recognising and responding to the impact of ASD on all aspects of a child’s life. Consequently, the development of inclusive practices reaches beyond the classroom to the social areas of the school, the community and most importantly family life; thus achieving a truly holistic approach to education.

This module aims to explore this different way of being as described by the authors above and to provide knowledge on how to unlock these barriers. 

On completion of the module, you will be able to:

· Contextualise ASD from a theoretical and policy context;
· Appreciate the barriers to learning experienced by pupils accessing mainstream education; 
· Understand the Behavioural and Psychological characteristics of pupils with an ASD;
· Appreciate the main Psychological Explanations proposed to explain the difference in relating style;
· Possess a critical understanding of a range of strategies and approaches necessary to support barriers to learning.

Assessment

There will be written and practical dimensions to the assessment of this module.

Tutor:
Anna Robinson:  anna.robinson.100@strath.ac.uk
Literacy Acquisition for Bilingual Learners
Timetable:
Semesters 1 and 2:  Wednesday mornings
Within the context of this module, bilingual learners are those pupils who use two or more languages in their everyday life (LTS, 2005). Most schools in Scotland use English as the medium of instruction and learning. Yet increasing numbers of pupils in Scottish schools have acquired a language other than English as their first language, with almost 10,000 such pupils currently enrolled in Scottish schools. In Glasgow alone there are around 100 different home languages among the city’s school pupils. It is vital that the linguistic and cultural background of these bilingual children does not prejudice their chances in the education system. Indeed where the child’s home language and culture can be incorporated into their learning this has been shown to have significant cognitive advantage. (Collier and Thomas, 2004).

The Additional Support for Learning legislation (2004) emphasises the need to match educational provision to the needs of each individual learner, including bilingual learners. This module will consider the needs of bilingual pupils as they acquire literacy in a new language, i.e. English. It will also consider how the monolingual teacher can provide meaningful opportunities for the bilingual pupil to develop literacy in their first language.

On completion of the module, students will be able to:
· Discuss and debate the place of first language use within their class and across the school curriculum for bilingual pupils;

· Critically analyse a range of strategies for supporting and assessing the English language literacy acquisition of bilingual pupils and implement these appropriately;

· Incorporate first language literacy into their teaching.

Assessment

Creation of materials to support bilingual learners’ literacy acquisition accompanied by a written rationale.

Tutor:
Geri Smyth:  g.smyth@strath.ac.uk 

Philosophy with Children

Timetable:
Semester 1:
Tuesdays periods 5 and 6;  



Semester 2:
Tuesdays periods 5 – 7



(Dates:
15th October; 22nd October; 29th October; 10th December; 




7th January; 14th January; 21st January; 28th January; 




4th February; 11th February)

Why are we here?  Am I awake or am I dreaming?  Is there an end to space?  What makes something wrong?  

Have you ever thought about or puzzled over these questions?  Children do… all the time!  This module will help you generate philosophical discussions to help children explore just these types of questions.  We’ll also discuss these kinds of questions in class, so the module will help you to develop your own thinking too!

In this module you will take part in philosophical discussions by engaging in Community of Philosophical Inquiry.  You will consider how philosophy might be used in the classroom to support children’s learning and your own teaching.  You will learn how you might create a philosophical, thinking ethos in your class.  You will practise leading philosophical dialogue with your peers in preparation for the work you will do with children.

Philosophy with Children can be done discretely within the classroom but it is also a useful tool for supporting children in their thinking, discussion and reasoning across the curriculum and beyond.  Aside from that, it’s fun!

On completion of the module, you will be able to:

· offer ideas/opinions within a Community of Philosophical Inquiry;
· listen and reflect upon the ideas/arguments of others; 
· build upon the ideas/arguments of others;
· alter their ideas in light of the reasoning of self and others;
· reflect on published resources designed to promote Philosophy with Children;
· select resources that will promote philosophical discussion in the classroom;
· facilitate a philosophical activity;
· explain the value of philosophical thinking and reasoning within the classroom and the wider social context.

Assessment

There will be written and practical dimensions to the assessment of this module.

Tutor: Claire Cassidy   claire.cassidy@strath.ac.uk
Children, Creativity and Computers

Timetable:
Semester 2:  Weeks: 24 – 31. Day to be confirmed.

You most likely have well developed personal Information and Communication Technology (ICT) skills but this module will help develop your understanding of the educational applications of ICT and, more importantly, how you can use ICT to enhance and expand pupils’ learning. This option focuses on developing creative uses of ICT in the classroom. Topics covered will include the interactive whiteboard, digital photography, digital video, animation, social networking, game based learning, music creation, multimedia presentations and Glow.

Computers have been used in Scottish schools for more than a quarter of a century but some serving teachers are still working at a fairly basic level teaching mainly word processing and information handling skills. There is a need to prepare students on an ITE course for levels beyond the basics and to help them take on board important innovations that will emerge and evolve during their time on the course. 

This module will explore the exciting and motivating ways in which teachers can harness Information and Communication Technology to support pupils as they explore, create and experiment with technology.
On completion of the module, you will be able to:

· debate thoughtfully the potential of Information and Communication Technology to support interdisciplinary learning as well as meeting a range of pupils’ needs;
· recognise and develop Information and Communications Technology skills in pupils;
· take on board new Information and Communications Technology developments with a positive attitude;
· demonstrate a knowledge of the  use of Information and Communication Technology within the wider educational community;
· demonstrate a knowledge of current software solutions which support and enhance the creative process.

Assessment

There will be both a written and practical dimension to the assessment of this module.

Tutor:
Jackie White:  jacqueline.white@strath.ac.uk
The Education of Looked After Children

Timetable:
Tuesdays:  10.00 – 12.00 noon, Weeks:  26 – 31


Thursdays:  10.00 – 12.00 noon, Weeks: 26 – 31
This module will explore current practice, research and policy in relation to the education of children who are ‘looked after’ Children can be ‘looked after’ in their own homes, in residential care, foster care, or with family and other relatives. Just over one percent of the child population in Scotland becomes ‘looked after’. 

The module will draw on the work of researchers and practitioners in the University of Strathclyde and will provide an understanding of how Government aspirations for improving educational outcomes for children who are looked after are being realised in practice. The module will also draw on the expertise of the Centre for Excellence for Looked After Children in Scotland which is located within the Faculty of Humanities and Social Sciences at the University of Strathclyde

The module will feature a range of teaching/learning approaches, including lecture, class discussion, seminar, guest speakers, and private study.

On completion of the module you will be able to:

· Explain the personal, social, cultural and administrative meanings of being ‘looked after’ by the state;

· Describe and explain the barriers to learning caused by, for example, attachment problems, trauma and inconsistent parenting and factors which can help to promote resilience;

· Analyse and evaluate relevant research, government documents and statistical sources in relation to the education and wellbeing of looked after children;

· Communicate effectively with professionals engaged in working directly with looked after children, via site visits, visiting speakers and electronic contacts;

· Evaluate approaches or interventions in the professional context of tackling barriers to learning, raising attainment or encouraging aspiration with looked after children.

Assessment

Assessment will involve a critical review of at least one approach or intervention in the professional context of tackling barriers to learning, raising attainment or encouraging aspiration with looked after children. There is flexibility in interpreting ‘context’; for B.Ed. students this will normally be the primary school or early years centre, but could include learning at home in a foster care or residential care setting, community project etc. The assignment will require a brief review of the literature and research and a critical evaluation of the intervention chosen. The report will be 3,000 words in length. Additionally the student will make a poster presentation to the class and relevant invited guests.

Tutors:
Elizabeth MacAulay:  elizabeth.macaulay@strath.ac.uk and 



Iain MacLeod:  iain.mcleod@strath.ac.uk 
Working with Families and the Community
Timetable:
Mondays 2.00 - 3.40 p.m., Weeks: 10 - 14, 26 - 30, 32
The Parental Involvement Act (2006) has made it a requirement that every local education authority in Scotland has a plan to develop partnership with parents. Coupled with the Standard for Initial Entry to the Teaching Profession (General Teaching Council for Scotland), positive working relationships between teachers and families are now a clear expectation in the 21st century teaching profession. However, Inglis (2005) found that teachers can feel unprepared to work face-to-face with families.

Teachers can consider their work as primarily with pupils, but these pupils are children who are located in families and a wider community. While you are contractually obligated to work with parents, this module will help you to explore a professional rationale for good working relationships between the home, school and community. It will help you to feel confident in the law and policy on working with families; it will give you opportunities to develop the practical skills needed to foster positive relationships; and it will challenge you to explore your attitudes to parents and working with families.

Learning Outcomes:  on successful completion of this module students will be able to:  
· Provide a rationale for teachers engaging with families and the community in their work;

· Critically evaluate models of working with parents, examining underpinning professional attitudes and beliefs about families and parenting;

· Demonstrate an awareness of the diversity of families and the different ways that a teacher can attempt to engage these groups;

· Demonstrate knowledge of the key law and policy that affects teachers working with families;

· Thoughtfully engage families and the community to enhance teaching and learning;

· Reflect on the interpersonal skills they bring to engaging families in their work;

· Rationalise the efficacy in supporting families in inter-professional settings and consider their own skills in undertaking such work.
Assessment

A written assessment will allow students to select a theme from the module that they wish to investigate further to enhance their own work.

Tutor:
Gillian Inglis:  g.inglis@strath.ac.uk
Enterprising and Entrepreneurial Learning in Primary Schools

Timetable:  Semester 2:  Wednesday mornings.
Rationale:
Enterprising approaches to the curriculum fit closely with the principle underpinning Curriculum for Excellence. The considerable contribution which it can make to young people’s development is clearly recognised. The economic, educational and social benefits have already been proven and there has been a clear commitment by government, local authorities, schools and businesses to support it. 
Enterprise activities will develop in young people a range of knowledge, skills and attributes which are recognised as necessary in order to play a full and active part in society, both now and in the future. Such activities use real learning experiences to encourage leadership, self-confidence, flexibility, creativity, problem-solving abilities and team-working.
This module, which will draw on research activity as well as on-going good practice, will explore the nature of developments in this area, and will evaluate their contributions to learning. It will examine the following areas The Enterprising School: Enterprising Teaching and Learning’ Entrepreneurial Education; Enterprise and Citizenship; Career Education.

On completion of this module, student teachers will be able to:

· use and evaluate enterprising approaches to teaching and learning;

· identify and evaluate the effectiveness of a range of resources and programmes supporting enterprising approaches to the curriculum;

· demonstrate knowledge of the various agencies which promote links between school, community and business. 
Assessment Method(s):
Student teachers will be asked to identify any enterprising approaches to teaching and learning, either from previous experience or from placement. They should consider opportunities to use such an approach during school experience placements. Assessment of this module will include attendance and participation and the summative assessment will arise from a presentation to the group on a small piece of research, which will be both peer and tutor assessed.  Written back up for this presentation may be used as an alternative or addition to the presentation if necessary
Tutor:  Linda Brownlow:  linda.brownlow@strath.ac.uk
Creativity in Teaching and Learning

Timetable:
This module will run on Monday 9th (p.m.) and Tuesday 10th December, 

2013 (a.m.) and on Tuesday afternoons from 7th January to 25th  


February, 2014.

Rationale:

While Creativity may once have been considered to be the domain of artists, writers, composers and original thinkers, it is now widely recognised as a valuable and transferable skill within the school environment, for teachers and learners alike. 
Creativity improves the self-esteem, motivation and achievement of learners. Pupils who are encouraged to think creatively:
· become more interested in discovering things for themselves;
· are more open to new ideas and challenges;
· are more able to solve problems;
· can work well with others;
· become more effective learners;
· have greater ownership over their learning;.

Learning and Teaching Scotland (2011)

This module will introduce students to developing their creativity as individuals, as teachers and within the learning environment. Appropriate literature will inform further reading and the development of practical tasks and activities. Students will have the opportunity to work collaboratively and to share ideas and responses to problem solving activities and to think across the whole curriculum to devise and develop exciting learning opportunities for children. Assessment will take the form of an annotated series of lessons on a specified theme of problem.

On completion of the module students will be expected to be able to:

· Identify creative contexts to explore the potential links between subject knowledge and the wider curriculum;
· Embed the development of thinking skills and creativity to promote learning prepare a range of imaginative, high quality resources which challenge and stimulate young people;
· Justify the professional relevance of context based learning and creativity within the curriculum;
· Identify relevant research to develop and underpin understanding of creativity in teaching and learning.
Reading:

Sternberg, R. & Williams, W.M. (1996) How to Develop Student Creativity. Alexandra, Virginia: Association for Supervision and Curriculum Development.  

Available electronically via library.

http://search.ebscohost.com/login.aspx?direct=true&db=nlebk&AN=49881&site=ehost-live
Sternberg, R. & Williams, W.M. (1996) How to Develop Student Creativity. Alexandra, Virginia: Association for Supervision and Curriculum Development.   
Available electronically via library.

http://search.ebscohost.com/login.aspx?direct=true&db=nlebk&AN=49881&site=ehost-live
Tutor:
Charles Byrne:  c.g.byrne@strath.ac.uk
International Education:  Perspectives on Curriculum and Policy 
Timetable:
Semester 1: 



Lectures:  Periods 4 & 5 on Tuesday 26th Nov; 3rd Dec; 10th Dec



Semester 2:


Lectures:  Periods 4 & 5 on Tuesday 14th Jan and 21st January, 2014


Skype:  First of 5 Skype meetings can begin 14th January



Workshops: Periods 4 -6: Tuesday 11th Feb and 18th February
Note: 

To participate in this module, all students will need a computer and Skype account. Some partner countries operate on a different time-zone and you will need to be flexible about when your Skype meetings take place. 

This class involves students being paired with an interested student teacher or (perhaps) a teacher studying at a University in another country. They will conduct a series of structured Skype conversations to share and discuss education in their respective countries. Each discussion will be focused on a different aspect of education, but could include aspects such as the learning environment of schools, the curricula content, common pedagogies and curriculum frameworks, inclusion, equity and social justice, assessment and understandings of professional development in each country. The Strathclyde students will prepare for each discussion by writing a short (600-1,000 word) paper on each topic and emailing this to their Skype partner. 

For the assessment, students will write up their observations and analysis of these conversations in a dialogue diary which can be used as the basis of an academic professional essay, supported by a reading list. Each student will make a presentation about what they have learnt and how this might impact on their practice or outlook.

This module allows students to access international experiences and reach out to fellow professionals in other parts of the world. In doing this, we hope that students will be learning in an interactive way about what makes Scottish education distinctive. We expect conversations with people in other countries to enhance and deepen our students' understandings, encourage creative thinking about the Scottish curriculum and lead to informed critiques about how educational issues such as attainment, equity, social inclusion, diversity might be tackled. The module is designed to shape and develop their professional outlook for many years.

This will impact positively on our students’ expectations as teachers, the personal resources and experiences they have to draw on, and the contribution they can make to curriculum development and pedagogies in the future.  

Assessment: 
3,000-word written assignment that draws on learning from academic reading, dialogue diaries, and collaborative workshops to reflect on two issues in Scottish education.  

Key Texts:
Vivien Stuart (2012), A world class education: learning from international models of excellence, ASCD. 
Mundy (2008), Comparative and International Education: Issues for Teachers, Teachers College Press.
Tutors:  Sue Ellis: sue.ellis@strath.ac.uk and 


   Deirdre Grogan:  d.grogan@strath.ac.uk
